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Using ICT in Early English Teaching
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Summary

Nowadays, ICT is becoming a necessity in every sphere of activities.
Information technology and computers have become an integral and necessary part of
life for the majority of people. ICT gets a lot of attention in education: by using
information technologies teachers are trying to achieve teaching and learning aims,
improvement in students’ motivation to learn, correlation between practical and
theoretical knowledge. The use of modern information tools and technologies is
promoted at all levels of the educational process, in teaching and learning various
subjects. The aim of the article is to present what information technologies can be
used in early English teaching.

The computer is an efficient tool, providing opportunities not only to the
teacher to learn to communicate and collaborate with colleagues, specialists from
various fields, but it also helps students to disclose new ways and spaces of learning,
that enable them to communicate with the world and develops life-long learning
skills.

Today, the role of the Internet, its impact on society is comparable to the
invention of press, train, car, electricity or television. Some people compare it with
the press and television which have changed human communication environment.
Interactive whiteboard is a convenient combination of features of traditional board,
projector and computer mouse.

Interactive whiteboard helps to integrate information technologies and extends
the demonstration and computer modelling capacities, improves teacher and pupils’
interaction in the classroom, increases the pace and depth of teaching, expands the
arsenal of didactic methods for teaching, etc. The board can display video material,
maps, presentations, websites, and at the same time write notes, mark or underline
important points on the screen.

These information technologies have to be more involved into the educational
process and become an integral part of the curriculum. Therefore, it is necessary to
include them in the educational process and to help students develop systematic skills
in using them. Of course, the results depend on the chosen software features, what
students are doing with this equipment, how teachers organize and support the
leaning process, whether there is sufficient access to ICT as well as on other factors
(specific features of the learner’s performance, the role of the teacher, grouping of
students, the subject, preparedness of the teacher). Application of ICT in the
educational process must be well planned and considered.

IKT izmantoSana agrinaja anglu valodas maciSana

Atslégvardi: informacijas un komunikacijas tehnologijas (IKT), agrina anglu valodas
macisana, dators, macibu programmas, internets, interaktiva tafele.



Kopsavilkums

Misdienas informacijas un komunikacijas tehnologijas (IKT) klast par
neatnemamu visu darbibas jomu dalu. IKT un datori kluvusi par obligatu dzives
sastavdalu lielai dalai cilveku. Daudz uzmanibas IKT tiek veltits macibu procesa:
tadejadi skolotaji mégina sasniegt macibu mérkus, uzlabot skolénu motivaciju
macities, savienot praktiskas un teorétiskas zinaSanas. Moderno tehnologiju
izmantoSana tiek stimul€ta visos audzinaSanas procesa limenos, macot un macoties
dazadus prick§metus. ST raksta meérkis — aplikot, ka IKT var tikt izmantotas agrinaja
anglu valodas macisana.

Dators — efektivs Iidzeklis, kur§ sniedz iesp&jas gan paSam skolotajam
macities, sazinaties un sadarboties ar kolégiem, dazadu nozaru specialistiem, gan
palidz iepazistinat skolénus ar jauniem maciSanas veidiem un telpam, sniedz vigiem
iespéjas sazinaties ar visu pasauli un attista miizizglitibas iemanas.

Interneta loma musdienu dzive, ta ietekme uz sabiedribu ir pielidzinama
preses, dzelzcela, automobila, elektribas vai televizijas izgudroSanai. To salidzina ar
presi un televiziju, kas visvairak ietekmgjusi cilvéka komunikativo vidi.

Interaktiva tafele — &rta tradicionalas tafeles, datora, projektora un datorpeles
ipasibu kombinacija. Interaktiva tafele palidz integrét IKT wun paplasina
demonstrésanas un modeleSanas iesp&jas, uzlabo skolotaja un skoléna sapraSanos
stundas laika, palielina maciSanas tempu un dzilumu, paplasina skolotaja didaktisko
metozu arsenalu utt. Izmantojot interaktivo tafeli, var radit videomaterialus, kartes,
prezentacijas, interneta vietnes un vienlaikus rakstit komentarus, iezZim&t vai pasvitrot
svarigakas vietas.

IKT arvien vairak ir jaiesaista macibu procesa, tam jaklist par neatpemamu
macibu satura dalu. Tacu, lai, iesaistitas macibu procesa, tas nekliitu tikai par
rotalelementiem, japalidz skoléniem attistit sist€miskas to izmantoSanas iemanas.
Protams, rezultati prognozejami atkariba no izvelétas programmatiiras specifikas, no
ta, ko skoléni dara ar So programmatiiru, ka skolotaji organizé un uztur macibu
procesu, vai pietiek iesp&ju izmantot IKT, ka arT no citiem faktoriem (skoléna
1pasibam, skolotaja lomas, skolénu sadalijjuma grupas, macibu priekSmeta, skolotaja
sagatavotibas). IKT izmantoSana macibu procesa ir labi jasaplano un japardoma.

Gundega TOMELE

Bérnu runas un valodas traucéjumu korekcija pirmsskolas vecuma

Atslegvardi: pirmsskolas vecums, runas un valodas attistibas trauc€jumi, logopediska
darba organizacija, preventivie pasakumi.

Kopsavilkums

Bérnu runas un valodas attistibas [imenis pirmsskolas vecuma ir intelektualas
attistibas un sagatavotibas raditajs macibam skola. MaciSanas trauc€umi un tos
pavadoSie trauc€jumi biezi vien ir agrina un pirmsskolas vecuma valodas un
socializacijas nepietickamas attistibas vai trauc€jumu sekas. Lidz ar to preventivo
pasakumu nozime pirmsskolas vecuma ir veért€§jama ne tikai ka tiilitgjs rezultats, bet
ar1 ka 1lglaicigs ieguldijums bérna, skoléna un pieaugusa dzives kvalitates uzlaboSana



un nodro$inasana. Raksta atspogulota bérnu runas un valodas traucgjumu korekcijas
un preventivo pasakumu nozime primaras, sekundaras un terciaras profilakses
aspekta, ka arT raksturotas logop&diska darba organizacijas tendences Vacija, Krievija
un Latvija.

Zinatniskie pétijumi, bérnu agrinas attistibas un logop&dijas specialistu
atzinumi apliecina, ka Tpasi svarigi ir nodro$inat agrinu runas un valodas attistibas
traucgjumu diagnostiku, ka arT savlaicigas, pietickamas un kvalitativas runas un
valodas traucgjumu korekcijas pieejamibu pirmsskolas vecuma. Analizgjot Liepajas
Universitates (LiepU) Pedagogijas un sociala darba fakultates (PSDF) Logopédijas
centra veikto pétijumu rezultatus, ir konstatétas bitiskakas pazimes, kas raksturo
logopediska darba organizaciju Latvijas pirmsskolas izglitibas iestades (PII) — ir liels
bérnu skaits ar runas un valodas traucgjumiem (30-60 %) un nepietickams logop&du
amata vienibu skaits vai darba slodzes apjoms. Lidz ar to nav iesp&jams kvalitativi
1stenot logop&da profesionalas kompetences; rezultata skolas pieaug skolénu skaits ar
rakstu valodas un maciSanas trauc€jumiem. Par vienu no primarajiem pasakumiem
logopediska darba organizacijas uzlaboSanai biitu uzskatdma obligatu normativo
dokumentu izstrade, kas reglamentétu un nodrosinatu logopedu amata vienibu skaita
un darba slodzes apjoma atbilstibu bérnu skaitam, ar runas un valodas traucgumiem,
jo Izglitibas un zinatnes ministrijas (IZM) 2010. gada izstradatajam ieteicamo amatu
vienibu sarakstam (Ieteicamie pedagogu amati 2010) un normativiem PII ir ieteikuma
raksturs — to ieveroSana nav obligata. Neatlickama biitu primaras profilakses
pasakumu aktivizéSana — vecaku, pirmsskolas skolotaju un sabiedribas informe&Sana
(izglitoSana) runas un valodas attistibas veicinaSanas un traucgumu korekcijas
pamatjautajumos pirmsskolas vecuma.

Raksta mérkis ir sniegt informaciju par veiktajiem pé&tijumiem pirmsskolas
vecuma be&rnu valodas attistibas un attistibas traucjumu korekcijas joma Vacija,
Krievija un Latvija, ka ar1 pievérst sabiedribas, specialistu un vecaku uzmanibu
pirmsskolas vecuma bérnu valodas attistibas veicinasanas un attistibas traucgjumu
korekcijas darba nozimei primaras profilakses konteksta.

Publikacijas tapSana izmantotas metodes — literatiras un normativo
dokumentu teorétiska izp€te un analize, aptauja un dokumentu izp€te petijuma
empirisko datu ieguvei un analizei.

Correction of Children’s Speech and Language Disorders
at Preschool Age

Key words: preschool age, speech and language disorders, speech therapy
organization, preventive measures.

Summary

The level of children’s speech and language development at preschool age is
the indicator of intellectual development and preparedness for studying at school.
Learning disorders and the accompanying disorders are often the result of
underdevelopment or disorders of an early and pre-school age language and social
development. Therefore the importance of preventive measures at preschool age is
considered not only as an immediate result, but also as a long-term contribution for
improving and providing a child’s, student’s and adult’s quality of life. The article
describes the meaning of adjustment (correction) and preventive measures of
children’s speech and language disorders in primary, secondary and tertiary



prevention perspective, as well as the trends of speech therapy work organization in
Germany, Russia and Latvia.

The scientific researches, the conclusions of an early childhood development
and speech therapy specialists confirm that it is particularly important to provide early
speech and language development disorder diagnosis, as well as to provide timely,
sufficient and high-quality speech and language disorders adjustment’s (correction’s)
availability at preschool age. Analysis of the research results of Liepaja University
FPSW Speech therapy centre shows that it have been found essential features that
characterize the speech therapy work organization in Latvian primary educational
institutions — there are a large number of children with speech and language disorders
(3060 %) and insufficient speech therapist workloads. Therefore, it is not possible to
realize speech therapist’s professional competences in high quality, because of what
in schools increases the number of pupils with written language and learning
disabilities. Therefore one of the primary measures for improvement of speech
therapy work organization should be the development of mandatory regulatory
documents that govern and provide the adequacy between speech therapist’s
workloads, the extent of their work and the number of children with speech and
language disorders in the educational institution. In the year 2010™ the Ministry of
Education and Science has been worked out the list of recommended position items
however in preschools this list and the regulations is just a recommendation not
compulsory rule. An immediate measure should be the activation of primary
prevention — awareness (education) of parents, school teachers and public about the
basic issues of development and adjustment (correction) of speech and language
disorders at the pre-school age.

The goal of this article is to provide information on the studies of preschool
children’s language development and adjustment of developmental disorders in
Germany, Russia and Latvia. The article raises public, professionals’ and parents’
awareness of the importance of promoting preschool children’s language development
and adjusting its disorders in the context of primary prevention.

Methods used for the preparation of the article — theoretical research and
analysis of literature and regulatory documents, survey and document research study
for obtaining the empirical data and analyzing it.

Ingéra TOMME-JUKEVICA

LatvieSu valodas ka otras valodas apguve pirmsskolas vecuma
21. gadsimta sakuma: teorija un prakse

Atslegvardi: bérna otras valodas apguve, valodniecibas teorijas, macibu programmas,
macibu lidzekli.

Kopsavilkums

Misdienu sabiedriba globalizacijas un eiropeizacijas procesu ietekmé pieaug
bilingvalu bérnu skaits, aktualiz€jas jautajums par vairaku valodu prasmes
nepiecieSamibu. LatvieSu valodnieciba mérktiecigi tiek veikti latvieSu bérnu valodas
pétijumi, bet triikkst izverstu pétijumu par divvalodigu pirmsskolas vecuma bérnu



latvieSu valodu ka dzimto vai otro valodu. Lai p&titu, analiz&tu un izprastu bérna otras
valodas biitibu un patnibas, nepiecieSams apzinat, ka bérns apgiist savu otro valodu.

Raksta merkis ir sniegt parskatu par 20.-21. gadsimta valodniecibas teorijam
bérna otras valodas apguves konteksta, ka ar1 apzinat to ietekmi un izmantojumu
pirmsskolas vecuma b@mnu latvieSu valodas ka otras valodas maciba, veicot
Mazakumtautibu pirmsskolas izglitibas mdcibu satura programmas (ar krievu macibu
valodu) (Programma 2012), vienas pirmsskolas izglitibas iestades latviesu valodas
programmas (Programma 2008), macibu Iidzeklu komplekta ,,Tip top” (Eglite 2012a;
2012b), didaktiska izdales materiala ,,Kabata” (Valdmane 2012) un latvieSu valodas
ka otras valodas macibu stundu satura analizi.

Raksta secinats, ka valodas pétniecibas teorétiskie pamatprincipi un
lingvistikas pétijumos raksturota valodas sist€tma ir kluvusi par svarigu valodas
apguves teoriju teorétisko bazi, kas ietekm&usi b&rna otras valodas apguves
petniecibu. Bérna otras valodas apguvé sekmiga macibu procesa norisei noderigakas
ir komunikativas kompetences un sist€miski funkcionalas gramatikas teorijas, ka art
valodas lietojuma teorijas, kas uzsver vispargjos izzinas procesus un valodas apguves
mehanismus, ka arT ,,citas” valodas ietekmi. Pirmsskolas vecuma mazakumtautibu
bérnu otras (latviesu) valodas macibu programmas un macibu lidzeklos konstatejams
komunikativas kompetences teorijas atspulgs, macibu lidzekli ,,Kabata™ — sisteémiski
funkcionalas gramatikas izmantojums, bet macibu procesa — gan biheiviorisma
teorijas pamatprincipu, gan komunikativas kompetences teorijas klatesamiba.

Macibu Iidzeklos un macibu procesa ieteicams iestradat un aktiviz€t biezaku
viena un ta pasa valodas materiala atkartoSanu dazadas situacijas un jaunas
kombinacijas gan macibu satura organiz€Sana kopuma, gan atsevi$ka temata vai
macibu stunda. NepiecieSama lielaka pozitivas un negativas parneses (interferences)
akcent€Sana un respektéSana. Klidu noveérSanai japaredz un macibu Ilidzeklos
jaiestrada speciali vingrinajumi, ka arT metodiski ieteikumi latvieSu valodas
skolotajiem. Patlaban §im aspektam v&l nav pievérsta pietiekama uzmaniba.

Acquisition of the Latvian Language as the Second Language at
Preschool Age in the 21* Century: Theory and Practice

Key words: child’s second language acquisition, linguistic theories, curricula,
teaching aids.

Summary

With the processes of globalization and Europeazation bilingual preschool
children’s language has been the subject of extensive research abroad over the years.
Its rising and development in Latvia is relatively recent as most of the child’s
language studies have been primarily concerned with the language development in
monolingual Latvian children. There are no substantial studies on bilingual preschool
children’s Latvian language as the first and/or the second language. To research,
analyze and understand the nature of the child’s second language and its peculiarities,
it is necessary to raise awareness about how children acquire their second language.

The article provides an overview of the 20"—21% century linguistic theories in
the context of child’s second language acquisition as well as raises awareness about
their influence and use in a preschooler, whose second language is Latvian, learning,
carrying out content analysis of the Minority preschool curriculum (with the Russian
language of learning) model (Programma 2012), the Latvian language curriculum



(Programma 2008) of a Riga preschool, the teaching aids kit “Tip Top” (Eglite 2012a;
2012b), the didactic handout “Kabata” (Valdmane 2012) and Latvian as a second
language learning content in lesson analysis.

The conclusion is drawn that the language research basic theoretical principles
and the described language system have become an important theoretical foundation
for language acquisition theories and influence the child’s second language
acquisition research. During the child’s second language acquisition for successful
learning process the theory of communicative competence and the systemic functional
grammar theory are more useful as well as the usage-based theories, which emphasize
general cognition processes and language acquisition mechanisms as well as the
influence of the “other” language. In the preschool minority children’s curricula for
the second language (Latvian) and teaching materials the reflection of the theory of
communicative competence is observed, in the study aid “Kabata” — the use of the
systemic functional grammar theory, but in the learning process — the reflection of the
behavioural theory basic principles as well as the presence of the theory of
communicative competence.

In the teaching aids and learning process it is advisable more often to
incorporate and activate the same language material revision in different situations
and new combinations during the curriculum organization as a whole as well as in the
individual topic or the lesson. Consideration must be given to more positive and
negative transfer (interference) emphasis on respect. To prevent errors it is necessary
to provide for and incorporate special exercises in the teaching aids as well as
methodological recommendations for the Latvian language teachers. Currently, this
aspect has not been sufficiently addressed.

Blazma VIKMANE

Verbala un neverbala komunikacija
pirmsskolas vecuma bérnu socializacijas procesa

Atslegvardi: bérns, pieaugusais, socializacija, verbala un neverbala komunikacija.
Kopsavilkums

Cilveku saskarsmé verbala sazina tiek uzskatita par galveno komunikacijas un
lidz ar to aril socializacijas lidzekli. Tomeér ar1 neverbala komunikacija nav
mazsvariga, jo bérna pirma sazinasanas ar apkartgjiem cilvékiem notiek neverbala
veida tapat ka sazina cilvéces agrinas attistibas stadijas. Augot lielakam un izkopjot
runas prasmes, bérns neverbalo komunikaciju pamazam aizstaj ar verbalo.

Misdienas neverbalajai jeb kermena valodai — Zestiem, mimikai, pozai u. c.
neverbalas sazinas lidzekliem — tiek pieversta arvien lielaka uzmaniba. DiemZzgl
vairak tas notiek pieauguSo saskarsmé&, pieméram, darba intervijas, bet mazak —
komunikacija ar bérniem.

Raksta merkis ir pieverst lasitaju uzmanibu verbalas un neverbalas
komunikacijas aspektiem pirmsskolas vecuma bérnu socializacija.

Teoretiskaja pétijjuma ir raksturota bérna verbalas un neverbalas valodas
attisttba pa vecumposmiem kop$ dzimSanas. P&tfjuma izmantoto autoru — Greisas
Kraigas (Greys Krayg) un Dona Bokuma (Don Bokum) (Kpaiir, boxym 2006),



Frederika Elkina (Frederick Elkin) un Dzeralda Handela (Gerald Handel) (Elkin,
Handel 1984), ka ar1 Allas Melnikas (Az1a Menvnux) (Menpauk 2006) u. c. — atzinas
atbilst Leva Vigotska (Jlee Boicomckuii) (Beirorckuii 2003) kultirvesturiskas teorijas
un Alberta Banduras (Albert Bandura) socialas iemaciSanas teorijas idejam.

Sociala saskarsme ir viena no berna pamatvajadzibam kop$ dzimsSanas.
Socializacijas procesa picaugusais ir bérna psihologiskais centrs, kas veic vidutdja
lomu starp cilvéces kultiirvésturisko mantojumu un bérnu. Savas dzives pirmaja gada
bérns galvenokart izmanto neverbalos komunikacijas [idzeklus: raudasanu, mimiku un
zestus. Berna mimika (smaida, grimas@s) atspogulojas vina emocionalais stavoklis,
bet Zesti kalpo par komunikacijas lidzekli. Zestu izmanto3ana, ka norada Alla Melnika
(Mensauk 2006), ir zinama seciba: vispirms paradas paSizteikSanas zesti, tad —
iedarboSanas zesti un tikai péc tam — informativie zesti.

Praktiskaja petijuma ir izvertetas 54 pirmsskolas izglitibas skolotaju atbildes
par verbalas un neverbalas saskarsmes ipatnibam pirmsskolas vecuma bérnu
socializacija. Aptauja pierada pietickamu respondentu izpratni par verbalas un
neverbalas komunikacijas svarigumu b@rnu socializacija un apstiprina faktu, ka
jaunakie bérni (Iidz 3 gadiem) savstarpgja saskarsmé vairak izmanto neverbalo
komunikaciju, bet péc Cetru gadu vecuma Zestus un mimiku bérni aizstaj ar runu.
Tapec saskarsmé ar b&rniem skolotdji censas biit laipni, smaidigi, uzturét acu
kontaktu, biezi pietupjoties, lai blitu viena Iimeni ar bérnu, apmilot un noglastit
raudoSos be&rnus un izmantot V€l citus neverbalas komunikacijas Iidzeklus, lai
sekmétu socializacijas procesu.

Verbal and Nonverbal Communication in Preschool Children’s
Socialisation Process

Key words: child, adult, socialisation, verbal and nonverbal communication.
Summary

During interaction among people verbal communication is seen as a key of
communication, hence a socialisation agent. However, nonverbal communication is
not a minor issue either, because, as in the early stages of the development of
mankind, also the child’s first language and communication with the surrounding
people take a nonverbal form. Growing older and refining the speaking skills, the
child gradually replaces the nonverbal communication with verbal.

Nowadays, nonverbal or body language — gestures, facial expressions,
postures and other nonverbal communication means — is gaining more and more
attention; unfortunately, more in adult interaction, for example in job interviews, but
less — in communication with children.

The aim of the article: to draw readers’ attention to verbal and nonverbal
communication aspects in preschool children’s socialisation.

The theoretical study describes the child’s verbal and nonverbal language
development from birth through different ages. According to the author, the findings
of the authors included in the research: Greys Krayg and Don Bokum (Kpaiir, boxym
2006), Frederick Elkin and Gerald Handel (Elkin, Handel 1984), Alla Melnik (41a
Menvrux) (Mensauk 2006) and other comply with Lev Vygotsky’s (Jles Boicomckuii)
(Beirorckmit 2003) cultural-historical theory and Albert Bandura’s Social Learning
theory ideas.



Social interaction is one of the child’s basic needs since birth. In the
socialisation process the adult is the child’s psychological centre performing the
mediator’s role between the cultural heritage of the mankind and the child. During the
first year of his life the child mainly uses nonverbal means of communication: crying,
facial expressions, and gestures. The child’s facial expressions (smile, grimacing)
reflect his emotional state, but gestures serve as the basic communication form. In
using gestures, according to Alla Melnik (Mensnuk 2006), there is a certain sequence:
first of all, there appear gestures of self-expression, then — activity causing gestures
and only after that — informative ones.

The practical study evaluated 54 preschool teachers’ responses on the verbal
and nonverbal communication characteristics in preschool children’s socialisation.
The survey among respondents demonstrates sufficient understanding of the
significance of verbal and nonverbal communication in children’s socialisation and
indicates that younger children (under three years) use nonverbal communication in
their mutual communication more often, but after the age of four, gestures and facial
expressions are replaced by speech. Therefore, teachers communicating with children
try to be kind, smiling, maintain eye contact often leaning down, caress and stroke the
crying children and use some other nonverbal communication tools to facilitate the
socialisation process.

Dina BETHERE

Interaktivas tafeles resursu izmantoSana
valodas kompetences pilnveidoSanai
beérniem ar multifunkcionalajiem traucejumiem

Atslegvardi: multifunkcionalie traucgjumi, valodas kompetence, interaktiva tafele.
Kopsavilkums

Miisdienas specialas izglitibas joma pakapeniski paplaSinas moderno
tehnologiju izmantosana. Sis tendences likumsakarigi ietekmé ari macibu procesu
bérniem ar multifunkcionalajiem trauc&umiem.

Publikacija aplukotas tada macibu tehniska lidzekla ka interaktiva tafele
efektiva izmantoSana kopsakariba ar valodas kompetences attistibas veicinasanu
bérniem ar loti kompleksam specialas izglitibas vajadzibam. P&tfjums saistits ar
mérktiecigi izstradatas didaktisko vingrindjumu sistémas aprobacijas procesu. Saja
konteksta dati tiek uzkrati ar meérki formul&t zinatniski pamatotu un praktiskaja
pieredz€ apliecinatu metodisko rekomendaciju kopumu.

Apkopojot zinatniskas atzipas, tiek akcentéts, ka multifunkcionalajiem
traucgjumiem ir raksturigi individuali specifiski attistibas ierobeZojumi, kas
likumsakarigi rada IpaSus nosacijumus valodas kompetences attistiSanas procesam.
Sados gadijumos efektiva macibu procesa nodroSinasanai ir nepiecie$ams izmantot
alternativus komunikacijas Iidzeklus, pieméram, standartiz&tu piktogrammu sistému,
ka arT vardu telu lasiSanas metodi. Valodas kompetences attistiSana notiek vienlaicigi
un kopsakariba ar maciSanas un socialo kompetenci.

Pamatojoties uz iepriek§ min€tajam zinatniskajam atzinam, Liepajas
Universitates Specialas izglitibas laboratorijas ekspertu un Komunikaciju agentiiras



,Eforma” specialistu sadarbibas rezultata ir izstradata didaktisko vingrinajumu
sistéma interaktivajai tafelei. ST macibu materiala noliiks ir nodro§inat pedagogiem
iesp€jas interaktiva macibu procesa veicinat valodas kompetences attistiSanos berniem
ar multifunkcionalajiem attistibas trauc€jumiem.

Interaktivo macibu materialu sistéma ietilpst 101 vingrinajums. Nemot veéra
mérkauditorijas attistibas Ipatnibas, vingrinajumi ir ietverti rutinétd un viegli
apgistama forma. To formas un satura izstrades pamata ir orient€Sanas uz péctecigu
griitibas pakapes kapinasanu un dazadu valodas kompetences aspektu attistibas
nodrosinasanu.

Vingrinajumu sist€mas aprobacijai ir izstradats multiperspektivs petijums. Ta
istenoSanai ir izmantota skolotaju aptauja un bérnu darbibas noverojumi. P&tjjuma
procesa uzkrato datu kopums apliecina metodisko materialu lietderibu. Tomér, nemot
vera aptaujas anketas formul@tos skolotaju komentarus un b&rnu darbiba noveérotas
atbalsta vajadzibas, metodisko rekomendaciju satura ir japievers uzmaniba noradém,
ka nepiecieSama interakttva materiala riku izmanto$anas un vingrinajumu izpildes
secibas pakapeniska izskaidrosana, lai didaktisko materialu varétu izmantot efektivak.
Lidz ar to materiala izmantoSanas procesa pedagogam vispirms ir jademonstré
vingrindjuma izpildes seciba. leteicama pedagoga un bérna kopiga darbiba un
savstarpja komunikacija. Attiecigi turpmakaja didaktiska materiala apguves procesa
socialas maciSanas veicinasanai ir vélams radit iesp€jas berniem macities vienam no
otra.

Using the Resources of an Interactive Board
to Improve Language Competence for Children with Multifunctional
Disorders

Keywords: multifunctional disorders, language competence, interactive whiteboard.
Summary

Today, modern technologies are becoming more widespread in special
education area. These trends consequently have an impact on a learning process of
children with multifunctional disorders.

The publication focuses on effectively using an interactive whiteboard, a
technical teaching aid, in facilitating development of language competence of children
with very complex special education needs. The research is closely related to a
targeted approbation process of a didactic exercise system: the aim of collected data is
to lay down scientifically proven methodical recommendations, verified by
experience.

Scientific conclusions point out that multifunctional disorders are
characterised by individually specific development constraints requiring special
conditions for a language competence development process. In such cases, to provide
for an effective learning process, alternative communication aids must be used, for
instance, a standardised pictogram system and a method of reading symbolised words.
It complements learning and social competence.

In a view of this, the Liepaja University Special Education Laboratory experts
and the communication agency Eforma specialists jointly developed a didactic
exercise system for an interactive whiteboard in order to help teachers to facilitate
development of language competence of children with multifunctional disorders.



The interactive teaching aid system includes 101 easy-to-learn exercises in a
form of routine to match development characteristics of the target audience. Their
form and contents are created basing on gradually increasing complexity level and
providing development of various language competence aspects.

A multiperspective study has been developed for approbation of the exercise
system and implemented by surveying teachers and observing children activity. The
collected data prove usefulness of the methodical aids. But comments by the surveyed
teachers and support needs observed during children activity show that content of the
methodical recommendations for using didactic materials more effectively must focus
on explaining step-by-step how to use the interactive materials and sequence of doing
exercises. Therefore, teachers must first demonstrate sequence of doing exercises and
it is recommended for them to establish a joint activity and communication with
children. Further in a process of learning didactic materials there should be
possibilities for children to learn from each other to facilitate social learning.

Daiva JAKAVONYTE-STASKUVIENE

Analysis of Lithuanian Language Textbooks for Third-Formers:
Children’s Literature Developing Students’ Narrative Skills

Keywords: Lithuanian language textbooks for third-formers, children’s literature,
development of students’ narrative skills.

Summary

The article explains the concept of a modern textbook, its role, requirements;
and presents the findings of a qualitative research the purpose of which was to find
out what pieces of Lithuanian and foreign children’s literature best develop narrative
skills in third-formers. The article discusses the systemised material, its selection
criteria of two alternative textbooks (Naujasis Saltinis (Marcelioniene, Plentaite 2010)
and Pupa (Banyte, Kuzaviniene, Vyshniauskiene 2008) to develop Lithuanian
language skills, prepared according to the updated Lithuanian language curricula
(Curricula 2008).

The analysis of the research data revealed that in the documents and research
literature analysed the textbook is defined as an information source, whereas scholar
Leonas Jovaisha refers to the textbook as the main source. The analysis of two
alternative sets of textbooks for third-formers shows that students’ writing skills are
developed through different techniques following an original system designed by the
authors. Even the selection of children’s literature texts in the textbooks widely
differs, with only two authors coinciding (Astrid Lindgren and Vytaute Zilinskaite),
although the works chosen do not match. Half of the texts for the development of
narrative skills in Pupa are by Lithuanian authors; the other half consists of well-
known works by foreign authors of children’s literature. Naujasis Saltinis features
twice as many classical and modern Lithuanian children’s literature works acclaimed
by critics. The textbook Pupa develops story building writing skills following an easy,
clear system, which covers such topics as drafting a story outline, story development,
description of characters, place, time, etc. These textbooks include fewer creative
tasks and rely more on the works of other authors (children are taught to write a story
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according to a model). Whereas Naujasis Saltinis offers a wider range of tasks
designed to develop narrative skills in writing, often it is asked to create a story
according to a picture or a series; students are encouraged to build their own stories.
This textbook focuses more on developing higher analytical and problem solution
skills, discusses the deeper meaning behind a story, its essence, narrator’s features,
attributes, etc.

3. klases lietuvieSu valodas macibu gramatu analize:
bernu literatiiras nozime skolenu tekstveides
un rakstitprasmes attistiSana

Atsleégvardi: 3. klases lietuvieSu valodas macibu gramatas, bérnu literatira, skolénu
tekstveides un rakstitprasmes veidoSana.

Kopsavilkums

Raksta skaidrota modernas macibu gramatas biitiba, jéga un saturs, ka ar1
prezentéti kvalitativas analizes rezultati, lai noskaidrotu tos lietuvieSu un arzemju
bérnu literatiiras darbus, kuru izmantojums vislabak sekmé&tu 3. klases skolénu
tekstveides un rakstitprasmes attistisSanu. Raksta analiz€ti divi alternativi 3. klases
macibu Iidzekli lietuvieSu valoda — ,,Pupa” (Banyté, Kuzavinien¢, VySniauskiené
2008) un ,,Naujasis Saltinis” (Marcelioniene, Plentaite 2010) — un vertéti bérnu
literattiras darbi, kas paredze&ti tekstveides un rakstitprasmes attistiSanai. Macibu
lidzekli veidoti saskana ar lietuvieSu valodas macibu programmu (Curricula 2008),
kas izstradata lietuviesu valodas prasmes pilnveidei.

P&tijuma objekts ir bernu literatiiras teksti lietuvieSu valodas macibu gramatas,
kas veicina 3. klases skolénu tekstveides un rakstitprasmes pilnveidi.

P&tijuma meérkis ir noskaidrot, kuri abos macibu lidzeklos ievietotie teksti
sekmigak izmantojami skolénu tekstveides un rakstitprasmes attistiSanai.

Pétijuma uzdevumi:

1) apzinat musdienigas macibu gramatas izveides krit€rijus un izstradat macibu
gramatu koncepciju;

2) izanaliz€t divas 3. klases lietuvieSu valodas macibu gramatas (,,Pupa” un
»Naujasis Saltinis”), izvertgjot tajas piedavato bernu literatliru un uzdevumus,
kas veicinatu skolénu tekstveides un rakstitprasmes veidosanos;

3) salidzinat abu macibu gramatu saturu, izmantojot narativu tekstu veidoSanas
kriterijus.

Darba organizacija: raksta rezuméti kvalitativa pétijjuma rezultati. P&tfjuma
analiz€ts macibu saturs divos alternativos lietuvieSu valodas macibu gramatu
izdevumos 3. klasei. Petijumam izmantoti bérnu literattiras teksti, tekstu fragmenti un
uzdevumi, kuri ievietoti analizei izv€l€tajas macibu gramatas.

P&tfjuma rezultata izdariti vairaki secinajumi. Macibu gramata dokumentos un
zinatniskaja literatiira defin€ta ka informacijas avots, savukart Leons Jovaisa (Leonas
Jovaisa) macibu gramatu definé ka pamatavotu (Jovaia 2007). ST definicija vairak
atbilst Lietuvas izglitibas sisteémas realitatei, jo 97 % pamatskolas b&rnu iemacas lasit
no macibu gramatam. Divu alternativu 3. klases macibu lidzeklu komplektu analize
lauj secinat, ka macibu gramatu autoru izstradata originala metodiska sisttma un
dazadie panémieni veicina tekstveides prasmi un rakstitprasmi. Macibu gramatas
izmantotie literatliras fragmenti ir loti atSkirigi. Tikai divos gadijumos izmantoti vieni
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un tie pa$i autori — Astrida Lindgréna (Astrid Lindgren) un Vitaute Zilinskaite
(Wtauté Zilinskaité), bet skatiti dazadi $o autoru daildarbi. Macibu gramata ,,Pupa”
50 % tekstu ir lietuvieSu autoru darbi; otru dalu veido populari arzemju autoru bérnu
literattiras darbi. Savukart macibu gramata ,,Naujasis Saltinis” ir divreiz vairak atzitu
lietuvieSu klasiku un misdienu bérnu autoru daildarbu neka arzemju autoru darbu.
Macibu gramatas ,,Pupa” pamata ir skaidra, viegli saprotama sist€éma, péc kuras
skoléni macas veidot planu, stasta uzmetumu, raksta stastu, raksturo ta darbibas vietu,
laiku, t€lus u. c. gajﬁ macibu lidzeklt ir mazak radoSu darbu, skoléni izmanto citu
autoru darbu paraugus un piemerus. Savukart ,,Naujasis Saltinis” piedava plasu radosu
uzdevumu klastu, kas mudina skolénus rakstit stastu péc att€liem, veidot savu tekstu,
sacerét savus stastus. ST macibu gramata vairak orientdta uz kritiskas domasanas,
problému risinasanas un analizes prasmju pilnveidi; ta atklaj daildarba vai teksta
fragmenta dzilaku nozimi, palidz izprast un atklat lasitajam un stastitajam sevi utt.
Lidz ar to macibu Iidzeklis 1pasi veicina skoléna personibas izaugsmi un individualo
darbibu, ka arT dod iesp&ju vertet skoléna izaugsmi.

Danguolé KALESNIKIENE

The Quality of Lithuanian Primary Education.
Standardized Programmes and Tests for Measuring
Pupils’ Achievements

Key words: Republic of Lithuania, quality of primary education, instruments of
standardized assessment.

Summary

The education documents in Lithuania emphasize the need for formal
education quality. The article analyses the situation of primary education quality in
Lithuania. Recently, the main attention has been shifted to pupils' results while
evaluating the effectiveness of primary education. As the issue of pupils'
achievements has become crucial, standardized tests and programmes have been
created. The object of the study is pupils’ achievements as an essential criterion of
primary education quality. The goal of the study is to discuss the possibilities of
applying standardized instruments in Lithuanian primary education. The methods
used in the study: document, scientific literature and study result analysis, comparison
and modelling. The tasks of the study are as follows: to discuss the importance of
pupils’ achievements in the context of primary education; to reveal the essence of
standardized programme of Lithuanian language, the principles of compiling
Lithuanian language tests; to discuss the possibilities and drawbacks of using
diagnostic tests of Lithuanian language; to raise questions of primary education
quality in the context of Lithuanian education.

A model for an effective use of standardized instruments was created, which
could be applied to pupils' achievement evaluation with the help of standardized tests
and would help evaluate the quality of primary education at all levels. According to
the analysis of standardized testing possibilities and education documents of
Lithuania, a model was created, which helps assess the quality of primary education,
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especially of reading and writing skills, which demonstrate the level of literacy and is
a part of primary education quality assessment. An adequately applied model of
standardized testing would help evaluate the quality of primary education at all levels.
It is important to ensure that evaluation is supplemented with other means than just
tests, which would complement the information received with the use of tests and
provide information on pupils’ achievement levels.

Lietuvas pamatizglitibas kvalitate.
Standartizétas programmas un testi skolénu sasniegumu noteikSanai

Atslegvardi: Lietuvas  Republika, pamatizglitibas kvalitate, instrumenti
standartizacijas novertgjumam.

Kopsavilkums

Lietuvas izglitibas dokumenti uzsver nepiecieSamibu p&c formalas izglitibas
kvalitates. Raksta analizéta Lietuvas pamatizglitibas kvalitate. Nesen galvena
uzmaniba tika orientéta uz skolénu macibu sasniegumiem, vienlaikus izvertgjot
pamatizglitibas efektivitati. Skolénu sasniegumu jautajums kluvis loti svarigs, tapéc
tika izveidotas standartiz&tas programmas un testi. Tika izstradats modelis standarta
efektivakai izmantoSanai, kuru varétu piemérot skolénu sasniegumu novértéSanai,
izmantojot standartizéto testu. Tas varétu palidz&t novertet pamatizglitibas kvalitati
visos ltmenos.

Raksta objekts ir skolénu sasniegumi ka butisks pamatizglitibas kvalitates
kritérijs. Darba merkis ir apspriest standartiz€tu instrumentu lietoSanas iesp€jas
Lietuvas pamatizglitiba. P&tjjuma lietotas metodes: dokumentu, zinatniskas literattiras
un pétijjumu rezultatu analize, salidzindjums un modeléSana. Darba uzdevums:
apspriest, cik svarigi ir skolenu macibu sasniegumi pamatizglitibas konteksta; atklat
standartize€tu lietuvieSu valodas programmu bitibu, lietuvieSu valodas testu
izveidoSanas principus; apspriest testu lietoSanas iesp€jas un SkérSlus lietuviesu
valoda; izskatit pamatizglitibas kvalitates jautajumu Lietuvas izglitibas konteksta.

Vineta VAIVADE, Zenta ANSPOKA

LatvieSu valoda un tas maciSanas kompetence:
teorija un prakse

Atslegvardi: latvieSu valodas macibu process, valodas maciSanas kompetence,
patstaviga izzinas darbiba.
Kopsavilkums

Problémas aktualitati nosaka 21. gadsimta izglitibas galvenais mérkis audzinat
cilveku, kur§ ir sp€jigs apgit tadas zinaSanas un prasmes, kas sekmé atbildigu
attiecksmi pret sevi, gimeni, sabiedribu, valsti un apkart€jo vidi, kurs ir sp&jigs kritiski
domat, patstavigi pienemt [emumus, stradat komanda un macities visu miizu. Tas nav
iespg€jams bez maciSanas kompetences, kuru raksturo izpratne par savam vajadzibam,
macisanas stilu, konkrétas zinaSanas par maciSanas lidzekliem un prasme tos izmantot
atbilstosa situacija, ka ar1 attieksme pret macisanos ka personigi nozimigu un jégpilnu
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darbibu. MaciSanas kompetence ir 1pasi nozimiga, macoties valodas, jo valodas
prasme ir biitisks maciSanas kompetences nosacijums. Valodas prasme ir komplicéta,
jo ta ietver gan prasmi veikt runas darbibu atbilstosi vajadzibai, gan prasmi izmantot
konkrétus darba panémienus mérktieciga klausiSanas, runasanas, lasiSanas un
rakstiSanas procesa. Macoties valodu, vienadi svarigs ir ne tikai valodas macibu saturs
un ta apguves lidzekli, bet ar1 tas saturs, kas nepiecieSams, lai apgiitu valodas
macisanas metodes un metodiskos panémienus, sava darba organizacijas formas.

Raksta mérkis ir analizét maciSanas kompetences veidosanas pedagogiskos un
psihologiskos aspektus un izvértet skoléna valodas macisanas kompetences
veidoSanas pieredzi latviesu valodas macibu procesa pamatskola.

Zinatniskaja raksta analiz€tas pedagogijas, psihologijas un lingvodidaktikas
teorijas, veikta izglitibas normativo aktu, latvieSu valodas macibu programmu
paraugu un latvieSu valodas macibu Iidzeklu komplektizdevumu analize, ka ar1
latviesu valodas skolotaju aptaujas rezultatu un macibu procesa novérojumu rezultatu
analize.

Iegttie dati liecina, ka analizetajos izglitibas normativajos aktos un latvieSu
valodas macibu programmu paraugos ir nepietickami akcent€ts maciSanas
kompetences jédziens, ka ar1 tikai dalgji formuléts, strukturéts un pectecigi atklats §is
kompetences apguvei paredz@tais saturs un sasniedzamais rezultats. Stradajot ar
pétijuma analiz&tajiem latvieSu valodas macibu lidzeklu komplektizdevumiem, nevar
pilniba nodrosSinat skoléna macisanas kompetences pilnveidi, jo arT tajos trakst
macibu satura, lai apglitu apzinatu maciSanas prasmi. Macibu uzdevumi ir parak
vienveidigi; tie parsvara paredzeti valodas zinaSanu un prasmju apguvei, nerékinoties
ar to, ka pusaudzim vienadi svarigi ir arl apgit prasmi valodu macities. Skolotaju
aptaujas rezultati un pedagogiskas prakses vérojumi liecina, ka latvieSu valodas
macibu stundas lielaka veériba veltama skoléna patstavigajai izzinas darbibai, jo ta ir
viens no butiskakajiem maciSanas kompetences apguves vai pilnveides nosactijumiem.

Latvian Language and its Learning Competence:
Theory and Praxis

Key words: Latvian language learning process, language learning competence,
independent learning activity.

Summary

Topicality of problem is defined by multiple essential 21*' century demands.
Nowadays there is necessity for people, who can think critically, communicate, work
in a team and continue to learn for a lifetime. Main aim of education is to educate a
human, who can acquire such knowledge and skills, which advance responsible
attitude against himself, family, society, environment and country. To achieve this
mentioned goal, learning competence is also important. It is not possible without
specific knowledge and comprehension about one’s needs, learning style, learning
aids, and also attitude against learning as personally important and meaningful action.

Learning competence is really important in teaching languages, because
language skill is an essential condition for learning competence. In learning Latvian
language, equally important is not only the content of Latvian language and its
acquisition measures for language competence and socio-cultural competence
acquirement, but also content, which is necessary, to acquire language learning
methods and methodological techniques, forms of your own work organisation. In
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pedagogical process of Latvian language acquisition, special attention must be
dedicated to work with information, collaboration and communication improvement,
each student’s learning obstacles realization and cognition activity, independence and
creativity.

Aim of this paper is to analyse pedagogical and psychological aspects of
learning competence and evaluate Latvian language learning competence
development conditions in Latvian language learning process in elementary school.

In this scientific article pedagogy, psychology, linguodidactic theories are
analysed, education legislative instruments and education content documents, sets of
Latvian language learning measures are analysed, results of Latvian language teachers
inquiries and learning process observation results are analysed.

Acquired data testifies that in analysed education regulation and content
documents sufficient comprehension about learning competence idea is not observed;
learning competence content and achievable result is not precisely formulated,
structured and scientifically discovered. Working with analysed Latvian language
learning sets, it is not possible to fully ensure development of students learning
competence, because there is a lack of learning content for student’s intentional
learning skills acquisition. Learning exercises are too uniform. Also results from
teachers inquires testifies, that they have no full comprehension about content of
learning competence and achievable results. Student’s independent work is not fully
provided in Latvian language learning lessons, which is one of the most important
learning competence acquirement or development condition.

Reda BARANAUSKIENE

The Change in English Teacher Education: Historical Perspective

Keywords: Models of English Teacher Education, praxis, reflective study model,
observation practice.

Summary

This article reveals some aspects of both liberal and indoctrinated processes of
studies in the context of the change from the traditional feaching into alternative life-
long learning paradigm in English teacher education. While implementing
communicative approach to foreign language teaching and learning, as well as
transferring from behaviourist and cognitive craft and applied science models into
holistic-reflective model in English teacher education, liberalism and indoctrination
are often in opposition. This confrontation is preconditioned by the social context,
value system, and attitude towards preservation of culture, political, historical and
ideological traditions in a certain country. Communicative approach to English as a
foreign language teaching and learning emphasizes main features specific of liberal
education. Its realization in any local system of schooling could change or, at least,
modify students’ beliefs towards language teaching and learning, provided,
prospective teachers of English language are educated taking four major principles of
higher education into account: democracy, dynamics, integration of theory and
practice, and critical thinking or reflective thinking. Reflective model of studies in
English teacher education serves as a precondition for having ‘non-traditional’

15



students on a scale and, moreover, empowers them to facilitate the change of the
traditional teaching paradigm in English teacher education into the alternative life-
long learning one.

Anglu valodas skolotaju sagatavoSanas parmainas:
vesturiska perspektiva

Atslégvardi: anglu valodas skolotaju izglitibas modeli, prakse, reflektivais studiju
modelis, refleksija balstitu studiju specifika.

Kopsavilkums

Anglu valodas skolotaju sagatavosana Lietuva atspogulo Rietumeiropas un
pasaules augstakas izglitibas tendences. Reflektivais studiju modelis determin€ gan
studiju kvantitati, gan kvalitati, integré studentu teorétisko un praktisko sagatavotibu,
nodrosina jédzieniskas maciSanas iespeju, apvieno studentu patstavigas prakses idejas
un no jauna iegiitas teorétiskas zinasanas. MaciSanas paradigma anglu valodas
skolotaju sagatavosana transformé jau nostiprinajusos skatijumu uz zinasanu radiSanu.
19. gadsimta beigas domingja ,,meistara—macekla” skolotaju sagatavoSanas modelis,
kad studenti kopg€ja pieredzgjusa praktika darbibu. 20. gadsimta domingja ,,zinatniski
lietiSkais” anglu valodas skolotaju sagatavoSanas modelis. Tas postulgja, ka zinaSanu
radiSana ir zinatnieku prerogativa, bet studenti ir tikai pasivi stattus quo zinasanu
parpeme;ji.

20. gadsimta beigas un 21. gadsimta sakuma veidojas reflektivais studiju
modelis, kur§ rosina reflektét par savu darbibu, resp., gatavot specialistus, kas ir
kritiski domajosi, apguvusi pasanalizes un refleksijas pamatus.

Ja nevélamies biit konservativas nacionalas augstakas skolotaju izglitibas
piekritgji, ir jarosina skolotaju sagatavoSanas reorganizacija un jarada apstakli, kas
lautu 1stenot reflektivo studiju praksi (praxis), gatavojot anglu valodas skolotajus
augstskola.

Pamatojoties uz dazadu autoru teor€tiskajiem apgalvojumiem un empirisko
petijumu rezultatiem, tiek atklata uz refleksiju balstitu studiju specifika, izkristaliz€tas
priekSrocibas un problémas, kas rodas parejas perioda no tradicionalas paradigmas uz
reflektivi domajosu anglu valodas skolotaju sagatavoSanu.

Inga LAIZANE

Dativa un dativa/instrumentala nozimju apguve
latvieSu valoda ka svesvaloda

Atslegvardi: dativs, dativa/instrumentala kopiga forma, locljuma nozime, cittautiesi,
latvieSu valoda ka sveSvaloda.

Kopsavilkums
LatvieSu valoda ka sveSvaloda ir saméra jauna latvieSu lingvodidaktikas

apaksnozare, kas sakusi veidoties tikai 20. gadsimta 50. gados, tapéc $aja joma ir
diezgan maz pétijumu.
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LatvieSu valoda lietvards teikuma iegiist noteikta locijuma formu, kas atkariga
no saistijuma ar citiem vardiem. Lietvarda locijuma izpauzas ta sintaktiskas funkcijas,
jo loctjums rada, kadas ir lietvarda atticksmes ar citiem vardiem teikuma. Macot
latviesu valodu ka svesvalodu, var noveérot, ka latvieSu valodas apguvéji biezi vien
lieto dativu, lai gan tas parasti tiek macits ka viens no beidzamajiem locijumiem. To
apstiprina ar1 dazadi macibu Iidzekli un kursu programmas. Tomér raksta aplikotie
pieméri rada un lauj pamatot faktu, ka dativs latvieSu valodas ka svesvalodas apguves
procesa ir biitisks locTjums, Iidz ar to tas (vismaz noteiktas konstrukcijas) biitu
macams jau valodas apguves sakumposma.

Raksta mérkis ir noskaidrot, kuras dativa un dativa/instrumentala nozimes ir
aktualas, macot latviesu valodu ka sveSvalodu, un biitu apgiistamas jau iesacgja
limeni. Sim nolikam izpétiti latviesu un arzemju autoru darbi par dativu un
instrumentali latvieSu valoda; analizéta arm1 Rigas Stradina universitates macibu
programma Latviesu valoda, lai noteiktu, kad labak ir sakt macit dativu un
instrumentali. Tapat analiztas arT Eiropas kopigas pamatnostadnes valodu apguvei,
lai uzzinatu, kas ir japrot, sasniedzot valodas apguves Al un A2 limeni.

Petijuma iesaistitiec valodas apguvéji ir cittautieSi — vaciesi, somi, zviedri,
norvégi un angli, kas ieradusies Latvija uz noteiktu laiku macibu noliikos un apgtist
latvieSu valodu iesacgja limeni. Raksta analiz€tie teikumi nemti no cittautieSu
saceréjumiem, kas tika rakstiti pirma un otra semestra beigas. Kopuma ir analizeti 62
teikumi. Sacergjuma temati: ,,Mana maja” un ,,Viena diena mana dzive”.

Balstoties uz valodas materiala analizi, raksta beigas ievietotas divas tabulas,
kuras apkopotas izplatitakas dativa un dativa/instrumentala konstrukcijas valodas
apguvéju sacergjumos.

Meaning of Dative and Dative/Instrumental
in Acquisition of Latvian as a Foreign Language

Key words: dative, common form of dative and instrumental, meaning of the case,
foreign speakers, Latvian as a foreign language.

Summary

The Latvian language as a foreign language is a relatively new field of Latvian
language learning methodology, which started to form only in the fifties of the 20"
century, so there is quite little research in this area.

Each noun in Latvian, used together with other words, obtains the form of a
certain case. The case ending shows relation of the noun to other words in the
sentence, hence, the case reveals syntactical functions of the noun. Teaching Latvian
as a foreign language it can be observed that learners often use dative, although
usually that is one of the last cases taught. Dative to foreigners is usually taught rather
late, also in different teaching resources and course programmes it is one of the last
cases that is acquired. However, examples, described in the article, show and prove
that dative is an important case of Latvian as a foreign language and should be
acquired (at least in definite constructions) already at the beginning of the Latvian
language course.

The article describes which dative and dative instrumental meanings are
important, teaching Latvian as a foreign language and would be acquired already at
the beginner level. For this purpose, works of Latvian and foreign authors about
dative and instrumental were studied. The course programme The Latvian language of
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Riga Stradins University was analysed as well in order to determine when dative and
instrumental case should be started to teach. Also was analysed Common European
Framework of Reference for languages to find out what a learner should know to
reach level Al and A2.

In research foreign language learners — the Germans, Finns, Swedes,
Norwegians and English are taking part. They arrived in Latvia for concrete reason —
to study medicine, and they learn Latvian at the beginner level. Sentences in the
article are taken from compositions written by foreign speakers at the end of first and
second semester. Together are analysed 62 sentences. Topic of the compositions was
“My house” and “One day in my life”.

At the end of the article, based on the examples, two tables are included,
which describes the most common constructions of dative and dative instrumental.

Diana LIEPA, Inta RATNIECE

Svesvalodu maciSanas metodika, tas analize
Atslegvardi: sveSvalodu apguve, pieeja, metode, integréta valodas apguve, sadarbiba.
Kopsavilkums

Izglitiba un ari valodu maciSanas metodologija balstas gan uz tradicijam un
vesturiski glito pieredzi, gan uz jauninajumiem (inovacijam). Misdienu vajadzibu
apzina$ana un inovaciju ievieSana svariga nozime ir vesturiskas pieredzes izpratnei un
analizei. Pieejas un metodes tiek aprakstitas un analizétas dazadu autoru darbos.
Autoru viedokli atskiras. SveS§valodas maciSanas pieeju un metoZzu apskats un analize
sekm€ esos$as situacijas izpratni, veicot teorétiskus secinajumus, lai uzlabotu darbu,
palidz&tu studentiem, kursantiem un kolggiem pilnveidot sve$valodas apguves macibu
procesu, izmantojot vispiemé&rotakas pieejas un metodes sveSvalodu studijas.

Zinasanu sabiedriba parmainas skar daZzadas augstakas izglitibas jomas,
mainas saturs, studiju process, izmantotds metodes un prasibas kompetentai
profesionalitatei 21. gadsimta galvenie augstakas izglitibas raksturotaji ir tadi jédzieni
ka kritiska domasana, mizizglitiba, atvértiba parmainam, inovacija, sadarbiba.
Augstakas izglitibas sisteémas attistibu ietekmé gan iek$&jie, gan argjie faktori, no
kuriem svarigakie ir ekonomiskie, demografiskiec un ar informacijas tehnologijam
saistitie faktori. Bitiskakie augstakas izglitibas attistibas virzieni ir visiem un visur
pieejama izglitiba, izglitibas kvalitates un efektivitates uzlaboSana, izglitiba darba
tirgum, personala attistiba, infrastruktiiras attistiba, miZzizglitiba un e-izglitiba. Lai
efektivi reag€tu uz straujajam izmainam sabiedriba un prasibam darba tirgh, jaunas
darba formas tiek izmantotas ar1 Latvijas augstskolas, pieméram, Ventspils
Augstskola anglu valodas docgtaji rosina studentus angliski apspriest projektu vadibas
jautajumus. Latvijas Lauksaimniecibas universitates Tehniskaja fakultate studenti
apgst specialos terminus anglu valoda un lasa ar specialitati saistitus tekstus. Rigas
Pedagogijas un izglitibas vadibas akadémija dazadu programmu topoSie skolotaji
saskana ar pedagogijas programmam dazadus tematus par pedagogiju apgist anglu
valoda un piedalas starptautiskos projektos. Jaunas pieejas aktualiz&jas ikgadgjas
studentu zinatniskajas konferences, prakses atskaites konferences, vieslektoru lekcijas
un praktiskajas nodarbibas.
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Raksta meérkis — aprakstit un analizét sveSvalodu maciSanas un maciSanas
teorétiskos pamatus, papildinot teoriju ar praktiskiem piemériem. Latvija ir veikti
pétijumi par profesionalas anglu valodas apguvi. Sie pétfjumi veltiti atseviskam
jomam, neuzsverot vienotas pieejas nepiecieSamibu svesvalodu studijas.

Foreign Language Teaching Methodology, its Analysis

Key words: foreign language acquisition, approach, method, integrated language
acquisition, collaboration.

Summary

Education and also the language teaching methodology is based on traditions
and historically gained experience, as well as on novelties (innovations).
Understanding of historical experience and its analyses is of major significance in
comprehension of contemporary needs and introducing of innovations. Approaches
and methods have been described and analysed in works of different authors. The
authors’ opinions differ widely. Survey and analysis of foreign language teaching
approaches and methods facilitate successful perception of current situation; foster
drawing of theoretical conclusions in order to improve work performance, to help the
students, trainees and colleagues to develop their foreign language acquisition
process, to use the most appropriate approaches and methods in foreign language
studies.

Transformations in knowledge society intervene in diverse higher education
areas changing content, study process, methods used and requirements to competent
professionalism in 21 century. The crucial characteristics of higher education coming
forward involve “critical thinking”, “life-long learning”, “openness to changes”,
“innovations”, “collaboration”. Development of higher education system is influenced
by both internal and external factors, among which as the most important should be
considered economic, demographic and IT connected factors. The most crucial
development directions in higher education include education accessible to everybody
and anywhere, increase of education quality and efficiency, education appropriate for
labour market, personnel development, infrastructure development, life-long learning
and e-education. In order to effectively respond to the rapid changes in society and the
labour market demands, new student training forms are implemented into Latvian
higher education institutions as well, for instance, the English language lecturers in
Ventspils University College encourage students to discuss the project management
issues in English. Students in Technical Faculty at Latvia University of Agriculture
study special terminology in the English language and read texts in English in their
specialisation. At Riga Teacher Training and Educational Management Academy the
emerging teachers of different programmes in compliance with pedagogy courses
acquire various topics on pedagogy in English and participate in global projects.
Innovative approaches are maximized by annual Student scientific conferences,
Practice Report conferences, guest lecturer lectures and workshops.

The aim of the article is to describe and analyse foreign language teaching and
learning theoretical basis by supplementing theory with case studies from practice. In
Latvia researches have been carried out on Professional English acquisition. The
researches explore definite areas, yet they are not majoring on a need of a holistic
approach to foreign language studies.
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Liga KLAVINA

TieSsaistes macibu materialu izstrade
projekta Language learning opportunities

Atslégvardi: tieSsaistes macibu materiali, izstrade, sadarbiba, maciSanas.
Kopsavilkums

Datortehnologiju nozime pieaug visas dzives jomas. Jaunas tehnologijas ienak
studiju un macibu vide, tas pilnveido studiju procesu un sniedz iesp&ju dazadot
macibu metodes. Arvien popularakas klist e-studijas, tapéc svariga nozime ir
tieSsaistes macibu materialu izstradei. Ar atbilstoSiem macibu materialiem docétajs
var sekm@t studentu interesi apgut studiju prieck§metu patstavigi.

Publikacijas merkis ir analizét tieSsaistes macibu materialu nozimi studiju
vide. Darba uzdevumi: 1) noskaidrot e-studiju vides nozimi; 2) konstatet tieSsaistes
macibu materialu izstrades galvenos principus; 3) informét par projektu, kura tiek
veidoti tieSsaistes macibu materiali sveSvalodu apguvei.

Publikacija skatits projekts Language learning opportunities, piedalas Biznesa
augstskolas Turiba Valodu katedras pasniedz&ji. Projekta tiek veidoti tieSsaistes
macibu materiali darbam auditorija un patstavigajam darbam ar datoru, tiek piedavati
valodu apguves moduli anglu, francu, krievu, latvieSu, spanu un vacu valodas
apguvei.

Petijuma gaita konstatéts, ka ar tieSsaistes macibu materialiem var sasniegt
labus rezultatus,

- ja materiali veidoti, ievérojot konkrétu meérki un uzdevumus, kas studentam,
apgustot studiju kursu, ir jasasniedz,

- ja majaslapa, kura tieSsaistes macibu materiali izvietoti, ir viegli pieejama un
labi parskatama,

- ja studentiem, apgiistot tieSsaistes studiju kursu, ir pieejamas mentora
konsultacijas,

- ja macibu materiali ir dazadi un daudzveidigi.

The Development of Online Teaching Materials
in Language Learning Opportunities Project

Key words: online teaching materials, development, cooperation, learning.
Summary

The meaning of computer technologies is growing in all spheres of life. The
new technologies come into learning and teaching environment; they improve the
study process and provide the opportunity to diversify the teaching methods. E-studies
become more popular, therefore the development of online teaching materials has an
important role. Properly creating teaching materials the teacher can promote students’
interest to master the given study subject independently.

The aim of the given paper is to analyze the meaning of teaching materials in
online environment. The tasks of the paper: 1) to elicit the meaning learning course, if
the web page of online teaching materials is readily available of online learning
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environment; 2) to state the main principles of the development of online teaching
materials; 3) to describe a project, within which there are created online teaching
materials for mastering foreign languages.

In the given paper there was described the Language learning opportunities
project. The lecturers of Language department of Turiba University participate in the
given project. Within the project there are created online teaching materials for the
work in auditorium and for independent work by the computer, there are offered
modules for mastering foreign languages: English, French, Russian, Latvian, Spanish
and German.

The author states: good results can be reached by developing online teaching
materials, if online materials follow specific target and tasks, that the student must
reach by mastering the given online and it is easy to go through it, if in the online
study course there is available a mentor for the students, if online teaching materials
are different and diverse.

Riita KEMERE

Vacu valodas prasmju korekts novertéjums
multilingvisma konteksta

Atslegvardi: vértéSanas sisteéma, vertéSanas kriteriji, centralizé€to eksamenu rezultati,
vacu valodas diploma skolas.

Kopsavilkums

Kaut arT vacu valodas apguv&ju un eksamena kartotaju skaits Latvijas skolas
sariik, vacu valoda ienem nozimigu vietu Latvijas sveSvalodu izglitiba. Vacu valodas
diploma skolu jeb DSD (Deutsches Sprachdiplom) skolu darbiba pasaulg, tostarp
Latvija, kops 1997. gada, ir nozimigs faktors multilingvisma veicinasana un attistiba,
kas globalizacijas apstaklos, picaugot geografiskajai mobilitatei, pilnveido sabiedribas
socialas mijiedarbibas kvalitati lidzas citiem lingvodidaktiskajiem un sociokultiiras
aspektiem, veicinot pareju no homogenas kultiiras un vertibu sistémas uz kultiiras
daudzveidibu un heterogenitati.

Raksta atklatas Latvija pastavosas pretrunas sve$valodu prasmju veért€juma un
minétas iesp€jas to risinasanai; tapat raksturoti faktori Latvijas izglitibas normativajos
dokumentos, kas macibu sasniegumu veértéSanu svesvaloda padarijusi problematisku.
VeérteSanas kriterijiem jabiit pardomatiem: veértéSana ir ne tikai skolénu apgito
zinaSanu un prasmju meérinstruments, bet ar1 lidzeklis skolenu motivacijai vai
demotivacijai sveSvalodu macibam. Raksta meklétas iesp&jas vertéSanas sist€mas
optimizacijai, t. sk. izmantojot DSD eksamena veértéSanas kriterijus.

Svarigi nodroSinat iesp&ju skolas vienlaicigi apgit vairakas sveSvalodas, laut
skoléniem brivi izve€leties pirmo svesvalodu, uzsakot svesSvalodu apguvi jau 1. klasg,
ka ar1 pilnveidot skolénu zinasanu un prasmju veért€Sanas sist€mu valodu apguve,
tadgjadi veicinot valodu apguves motivaciju.
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Correct Assessment of German Language Skills
in Multilingualism Context

Key words: assessment system, assessment criteria, outcomes of national
examinations, schools of German language diplomas.

Summary

Even though the number of German language learners and examinees in
Latvia schools is decreasing, German takes a significant place in Latvia foreign
language education. The activities of German language diploma schools or DSD
(Deutsches Sprachdiplom) schools in the world, amongst them in Latvia since 1997,
are an important resource of multilingualism promotion and development, which in
the globalization conditions, when the geographic mobility is increasing, is able to
improve the quality of society’s social correlation beside the other language learning
methodology and socio-culture aspects, promoting the transition from a homogenous
culture and value system to culture pluralism and heterogeneity.

The article reveals the existing contradictions between German language
acquisition and foreign language skills assessment in Latvia, and the implementation
possibilities for their elimination. The factors in the education legislation, which have
made the language skills assessment in foreign languages problematic, have been
described. The assessment criteria have to be well-considered: the assessment is not
only the measurement of the pupils’ acquired knowledge and skills, but it also
motivates or demotivates pupils to acquire foreign languages. The author is looking
for opportunities to optimize the assessment system, including the usage of the
German Examination (DSD) assessment criteria.

It is essential to provide the pupils with a possibility to acquire several foreign
languages at school simultaneously, allow pupils to choose freely their first foreign
language, starting the acquisition of a foreign language already in Class 1. It is also
essential to improve the pupils’ knowledge and skills assessment system in language
acquisition, thus promoting the motivation of language acquisition.

Mapuna HOBUK

KyabTypa peun: ucnosib30BaHue HHOSI3bIYHBIX BKpAINJIeHU
NPHU MUCHbME HA POJHOM SI3bIKE

Valodas kultira: citu valodu parcelumi rakstos dzimtaja valoda

Atslegvardi: leksiskas izmainas, sveSvalodas, anglu valodas vardi, valodas kultiira,
rakstu valoda.

Kopsavilkums
Dzimta valoda ir viena no kultiiras pamatvertibam. SveSvardi ir svariga katras
valodas leksikas dala. Interneta rakstu valodu raksturo daudzveidigas ipatnibas. Viena

raksturiga iezime ir parc€lumi no citam valodam, sveSvalodu, galvenokart anglu
valodas, vardi un to nekontroléta lietoSana. P&d€jos gados daudzi jaunieSi bez
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vajadzibas sakusi lietot sveSu valodu vardus un dazadus citu valodu atdarinajumus.
Biezi vini tos lieto pavisam nevieta, nezinot to 1sto nozimi. Praksé svesvalodu vardu
lietojuma biezi vérojamas atkapes no normas. Interneta anglu valodas vardi netulkota
veida dazkart tiek parcelti uz latviesu vai krievu valodu, tadgjadi, no vienas puses,
radot neskaidribu, ko rakstitajs isti ir grib&jis pateikt, bet, no otras puses, novarta
atstajot labus, dzimtaja valoda jau ilgi lietotus un iederigus vardus. Parlieku liels
svesvalodu vardu parc€lums piesarno valodu.

Raksta tiek aktualizéts jautajums par sveSvalodu vardu ietekmi uz dzimto
valodu (latviesu un krievu). Petijums atklaj sis lingvistiskas paradibas c€lonus un to
ietekmi uz valodas kultiiru.

Culture of Language:
the Use of Foreign Words in Writing in Native Language

Keywords: culture of language, foreign words, Internet written language,
uncontrolled use of foreign language.

Summary

Native language is one of the fundamental cultural values. Foreign words are
an important part of the vocabulary of the language. Internet written language is
characterized by a variety of characteristics. A characteristic feature is the
uncontrolled use of foreign language inclusions. In recent years, many young people
have started without the need to use foreign words and various other languages
replicas. Foreign words frequently used in quite out of place, not knowing the true
meaning. In practice, the use of foreign words often observed deviations from the
norm. Online foreign words untranslated in some cases be transferred to the Latvian
and Russian language, leading to confusion about what the narrator really want to say,
and at the expense of good and fitting words. Excessive foreign words using can
contaminate foreign language.

Raises the question of the impact of foreign words to the native language
(Latvian and Russian). The study determined the causes of linguistic phenomena and
their impact on the culture of language.

Solveiga SUSINSKIENE

Teaching for Scientific Text Reading through Integration
of Information and Communication Technology (ICT)

Key words: Systemic Functional Linguistics, Information and Communication
Technologies, popular science texts.

Summary
Recent decades have witnessed the emergence of language as an integral part
of science literacy. Scientific writing contains unique linguistic features such as

informational density, abstraction, technicality, and authoritativeness that construe
special knowledge claims. The spread of Information and Communication
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Technology (ICT) may prove to be one of the most pivotal factors in motivating the
students to read and analyze a wide variety of scientific writings. An important
proposition of foreign language teaching is the use of authentic materials.

Thus, the aim of the present paper is twofold: to analyze the scientific
language from a Systemic Functional Linguistics (SFL) perspective and to
demonstrate how ICT can raise higher education students’ awareness of scientific
language. The analysis is based on a corpus of articles drawn from the on-line
magazine Popular Science (http://www.popsci.com/). Popular science texts are
targeted to present the complicated scientific concepts in as simple way as possible
for the public.

Furthermore, in the present paper, three different approaches suggested by
Klaus Brandl (2002) to using Internet-based resources are presented:

1) teacher-centered, i.e. when the teacher prescreens and selects reading materials
from Internet-based or other resources, designs comprehension activities, and
the students conduct the assignments in their own pace;

2) teacher-facilitated, i.e. when the teacher determines a particular topic and set of
goals for his/her lesson. The learner has some autonomy as the tasks provide the
learner a choice in the sites he/she accesses and explores. Task types usually
include comparisons, gathering factual information, descriptions, and short
summaries. The teacher’s role can best be described as a guide and facilitator;

3) learner-centered, when the students determine the aims themselves. In this way,
the students take on the roles of self-directed learning. The teacher only gets
involved in the role of a facilitator offering support and guidance throughout the
process as much as necessary. The students write short essays, mini-projects
that demonstrate the students’ analytic skills.

Moreover, on the basis of these three types, the students analyze science
popular texts within the framework of SFL, i.e. they pay attention to the above
mentioned linguistic features.

By summing up, it is possible to state that science popular texts are a perfect
source for content-based analysis: they are simpler in their content than academic
texts, and not overloaded with complicated technicalities. Furthermore, by using ICT,
namely the Internet, they are easily accessed by students.

Zinatnisko tekstu lasiSana:
macibas, izmantojot informacijas un komunikacijas tehnologijas
(IKT)

Atslegvardi: sistemiski funkcionala lingvistika, informacijas un komunikacijas
tehnologijas, popularzinatniskie teksti.

Kopsavilkums

Pédgjas desmitgadés valoda kluvusi par neatpemamu zinatnes dalu.
Zinatniskajam tekstam raksturigas tadas unikalas lingvistiskas pazimes ka informacijas
blivums, valodas abstraktums, formalums (tehniska leksika) un objektivums.
Informacijas un komunikacijas tehnologiju (IKT) izplatiba ir viens no faktoriem, kas
palidz studentus motivét lasit un analizét dazada veida zinatniskos tekstus. Svarigs
faktors, macot studentiem lasit zinatniskos tekstus, ir arT autentisku tekstu atlase un
pieejamiba.
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Raksta merkis ir apliikot popularzinatniskas rakstu valodas iezimes sisteémiski
funkcionalas lingvistikas (SFL) skatijuma un izpétit, ka IKT var rosinat studentu
izpratni, lasot un analizgjot zinatnisko tekstu. Raksta analiz@tie popularzinatniskie
raksti nemti no zurnala Popular Science interneta versijas (http://www.popsci.con/).
Popularzinatnisko tekstu mérkis ir péc iesp&jas skaidrak izklastit sarezgitus zinatniskus
jédzienus plasai sabiedribai.

Raksta aplukoti tris Klausa Brandla (Klaus Brandl) (Brandl 2002) ieteiktie
veidi, ka izraudzities zinatniskos rakstus interneta un ar tiem stradat:

1) doc@tajs pats izvelas materialu un formulg atbilstoSus uzdevumus, bet studenti
analize tekstus un veic uzdevumus sev individuali pienemama tempa;

2) docetajs defin€ noteiktu tematu, formulé mérkus un iesaka vairakus zinatniskos
rakstus; studentiem ir jaizv€las tie, kuri vinus interesé visvairak. Tadgjadi
vigiem tiek dots zindms autonomiskums. Uzdevumos parasti tiek ieklauti
salidzinasanas, faktologiskas informacijas atlases, noteiktu zinatnisku paradibu
raksturosanas, ka art kopsavilkuma rakstiSanas elementi. Doc&tajam $aja darba
ir konsultanta loma;

3) studenti pasi izv€las tematu, zinatniskos tekstus un to analizes veidu. Studenti
pasi formulé mérkus. Saja gadijuma studenti izvélas t. s. pasmacibu. Docétajam
atkal ir tikai konsultanta loma. Studenti raksta Tsus sacer&jumus, miniprojektus,
tadejadi atklajot savas analitiskas iemanas.

Visos trijos gadijumos studenti analiz€ popularzinatniskos tekstus SFL
skatTjuma, resp., ieverojot iepriek§ minétas lingvistiskas pazimes.

Kopuma var secinat, ka popularzinatniskie raksti lieliski noder satura balstitai
analizei: péc satura popularzinatniskie teksti ir vienkarsaki neka akadémiskie teksti,
tie nav parblivéti ar sarezgitiem terminiem, turklat, izmantojot IKT, konkréti —
internetu, tie ir studentiem viegli pieejami.

Inga BLISKA

Vidusskolenu leksiskas kompetences kvalitativais aspekts
francu valoda ka tresaja sveSvaloda

Atslégvardi: leksiska kompetence, leksikas kludas, izp&tes metodologija, francu
valoda ka tresa sveSvaloda.

Kopsavilkums

Raksts sniedz ieskatu pétijuma par skolénu leksisko kompetenci, apgustot
francu valodu ka treSo sveSvalodu vidusskola. Leksiskas kompetences izpausme
skatita trTs valoddarbibas veidos: lasiSana (teksta uztveré un izpratn€), rakstiSana un
runasana. Petijuma problémas konteksta skatitas macibu priekSmeta standarta prasibas
sveSvalodai kopsakara ar dokumentu FEiropas kopigas pamatnostadnes valodu
apguvei: macisanas, macisana, vertésana (EKP 2006). Raksta pirmaja dala skaidrota
jédziena leksiska kompetence izpratne, otro dalu veido pétijuma metodologijas
apraksts, bet treSaja dala atrodami tipiskakie leksikas kltidu piemeri, kas raksturo
skolénu leksiskas kompetences kvalitativo aspektu: vardu atpaziSanu un nozimes
izpratni teksta uztver€; vardformas lietojumu, nozimes atbilstibu kontekstam un varda
attiecksmes izteikuma, ka ar1 to izpausmi, producgjot tekstu mutvardos un rakstveida.
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Leksikas receptivo un produktivo zinasanu dalfjuma teorétiskais pamatojums rodams
jédzienu valoda un runa dihotomija, bet leksikas kliidu analize balstita izpratné par
valodas zimi, aplikojot vardu ka apzime&taju (signifiant) un ka apzim€jamo (signifié).
Leksiska kompetence ietver vairaku prasmju kopumu: vardformas uztveri, varda
nozimes sapratni, varda saglabaSanu atmina un ta izmantoSanu konkréta izteikuma.
Valodas apguvéju leksikas kltidu analize parada zinaSanu trikumus un Jauj izvertét
valodas apguvgju atseviskus lingvistiskas kompetences aspektus dziluma, pieméram,
zinasanas par vardu semantiskajam un sintagmatiskajam attiecksmém.

Datu ieguve un apstrad€ izmantotas tris petijumu metodes:

1) jautajumi par teksta izpratni,

2) rakstu darbu analize,

3) spontanas runas izpetes metode — skalas domasanas pieraksts (think-aloud
protocol).

Datu analizei izraudzitie parametri ir apkopoti tabulas.

Izanaliz&tais valodas materials un taja konstatetas neatbilsmes francu valodas
lietojuma normam lieck domat par nepiecieSamajam korekcijam valodas materiala
piedavajuma macibu procesa. Uz pétijuma ieglto rezultatu pamata sniegti dazi
metodiski ieteikumi leksikas apguvei treSaja sveSvaloda. Leksiskas kompetences
attistiSanai un zinaSanu nostiprinasanai vardi jaapgust to tipiskos saistljumos, tie
grupgjami péc semantiskam pazimém. Pastiprinata uzmaniba macibu procesa
pieveérSama ,,caurspidigajiem vardiem”, kas var kompensét skoléna nepietickamas
lingvistiskas zinasanas francu valoda, tikai mérktiecigi javeido skolénu zinasanas par
radniecigo vardu semantiskajam un sintagmatiskajam atticksm&m, ka arT izrunas un
rakstibas atSkirtbam.

Secondary School Students’ Lexical Competence Qualitative Aspect
in French as a Third Language

Keywords: lexical competence, active lexical knowledge, passive lexical knowledge,
research methodology, French as a third foreign language.

Summary

The article provides an insight into the study of school students’ lexical
competence in the process of learning French as a third language in secondary school.
Lexical competence expression is viewed in three types of language activity: reading
(text comprehension), writing, and speaking. The first part of the article contains a
description of the study methodology, but the second part deals with the obtained data
linguistic analysis. In the research issue context the author refers to the subject
standard requirements in a foreign language and Council of Europe Handbook
Common European Framework of Language Learning: Learning, Teaching,
Assessment. A brief retrospective view of the history of foreign language
teaching/learning with regard to acquisition of lexis is given; understanding of the
concept lexical competence is clarified. In data acquisition and processing three
research methods were used:

1) text comprehension test,
2) analysis of written assignments,
3) spontaneous speech research method — think-aloud protocol.
The parameters selected for data analysis are summarised in tables.
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The resulting text comprehension tests gave an opportunity to analyse
secondary school learners’ perception process at the lexical semantic level, to evaluate
their lexical knowledge and use of parts of speech. Understanding of the text semantic
meaning can be promoted by homographs, internationalisms in the English and
French languages, thus compensating for the learner’s insufficient linguistic
knowledge of French. However, errors caused by interference, which are quite
common, cannot be neglected, especially in language use. Being consistent with the
typological similarities and the student’s awareness of the most characteristic error
causes, it is possible to eliminate the objective difficulties in learning/teaching French.
At one language proficiency level difference in text comprehension perception can be
seen, this can be explained by individual student differences, affective factors (lack of
concentration, insufficient attention span, excitement etc).

For development of lexical competence and consolidation of knowledge words
should be used in word groups, they should be grouped according to their common
semantic and thematic characteristics so that the associative plan should develop and
expand in the student’s mind as well as for the learner to become accustomed to the
semantic linkage of the target language elements. Language material analysis
provides understanding of how through spontaneous speech in French the learners’
awareness of the world, decoding of knowledge lead to detection of intermediary
language impact. The research material is sufficiently wide and representative for
obtaining objective research data. However, the number of erroneous and incomplete
linguistic units is not sufficient to ensure establishment of French language
acquisition problematic case register.

Oner BEJISIEB

JTHorpaduyeckasi HANPABJICHHOCTb
Nnpu 00y4eHUM PpPaHIy3CKOMY A3BIKY KAK HHOCTPAHHOMY

Etnografiska tendence francu valodas ka sveSvalodas apguvé
Atslegvardi: kultiira, valoda, kulttiras dialogs, valsts maciba, francu tauta.
Kopsavilkums

Raksta izskatiti metodiski jautajumi, kas saistiti ar francu kulttras klatesamibu
fran¢u valodas praktiskajas nodarbibas, pieveérSot uzmanibu faktam, ka kultiira ir
neatnemama valodas sastavdala un nodroSina pilnigu francu valodas apguvi.
Etnografiskais akcents dot studentiem iesp&ju iegit zinasanas par Franciju, ietverot
aktualo tému apguvi. Stradajot ar kulttras tematiku, studenti var padzilinat un veidot
sistemiskas zinasanas par valsti (Franciju), tas vésturi, geografiju, iedzivotajiem,
politisko sisteému, literattiru un kultiiru; tas viss palidz izprast francu tautas savdabibu,
tradicijas un parazas.

Uzmaniba vérsta uz francu valodu, vardu krajumu un rakstibu. Macot
studentiem miusdienu francu valodu, jaruna ari par franctizu rakstura ipasibam,
uzskatiem un veértibam, uzvedibu, humora izpratni, atpiitu un baudam — &dieniem un
dz€rieniem, ka ar1 veselibu, higiénu u. c. faktoriem. Kultiiras aspektu izmatojuma
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efektivitate francu valodas apguvé ir atkariga no to sistematiska un sist€miska
lietojuma nodarbibas visa akadémiska gada garuma.

Ethnographic Tendency in Learning French as Foreign Language
Keywords: culture, language, cultural dialogue, French Studies, French people.
Summary

The article deals with methodological issues related to the presence of French
culture in practical classes of French, focusing on the fact that culture is an integral
part of the language and provides complete acquisition of the French language. This
type of work during classes gives students the opportunity to gain knowledge of
France, including acquisition of current topics. Working with culture issues students
can deepen and build systematic knowledge of the country (France), its history,
geography, population, political system, literature and culture as well as help to
understand the French people’s specific nature, traditions and customs.

This article will first look at the French language, vocabulary and spelling
nowadays. In the process of teaching students modern French there is a need to
discuss also French people’s character traits, beliefs and values, behaviour, sense of
humour, relaxation and enjoyment, eating and drinking, health and hygiene, and
government. Efficient use of culture in learning French depends on its systematic and
systemic classroom practice throughout the school year.

Mara ROZENBERGA

Spanu valoda:
problemas, kas saistitas ar tas apguvi pirmaja macibu posma

Atslegvardi: spanu valodas apguves sakuma posms, izruna un ortografija,
gramatiskas Tpatnibas, leksika.

Kopsavilkums

Lai izzinatu citu valstu kultliru, v@sturi un literatiru un iepazitos ar to,
nepiecieSamas ar1 konkrétas valodas zinasanas. Spanu valoda ir viena no visplaSak
izplatitajam valodam pasaul€; taja runa vairak neka 400 miljonu cilvéku. Péc
Wikipedia datiem (Spanish language 2013) pasaule varétu bt ap 20 miljoniem
studentu, kas apgiist spanu valodu ka otro vai treso sveSvalodu. Latvijas Universitaté
2012./2013. akadémiskaja gada spanu valodu dazados limenos (bakalaura studijas: A,
B, C dala, magistrantiira: A dala) apguva apméram 340 studentu.

Jebkuras valodas apguve un maciSana ir saistita ar apgistamas valodas
ipatnibam. Raksta merkis ir aplikot un izskaidrot griitibas, ar kuram jasaskaras
studentiem, uzsakot spanu valodas apguvi, ka ar1 pasniedzgjiem, to macot Al un Al+
limeni. Sis problémas var sagrupét: 1) izruna un pareizrakstiba (fonétiskais un
ortografiskais aspekts); 2) gramatika (gramatiskais aspekts); 3) leksika (leksiskais
aspekts).
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Raksta nodala ,,Izruna un pareizrakstiba” apliikotas problémas, kas saistitas ar
atSkiribam latvieSu un spanu valodas vardu izruna, ka ari ar to ortografisko atveidi.
Lidz ar plaso valodas izplatibu teritorialaja un iedzivotaju skaita zina gan Spanijas
regionos, gan Latinamerikas valstis spanu valodas izruna sastopamas variacijas.

Nodala ,,Gramatiskais aspekts” apliikotas galvenas griitibas spanu gramatikas
apguve, jo biezi vien dazadu gramatisko formu izmantoSana atSkiras no formam, kas
tiek lietotas studentiem jau zinamajas valodas (pieméram, latvieSu, krievu, anglu,
vacu, franCu). Griittbas konstat€jamas saistiba ar (a) personas vietniekvardu
lietojumu; (b) darbibas vardu konjugacijam un individuali lokamo darbibas vardu
lociSanu; (c) daudzu gramatisko un leksiski gramatisko konstrukciju lietojumu;
(d) darbibas varda ,,but” ekvivalentiem spanu u. c. valodas; (e) personas vietniekvardu
lietosanu tiesa un netiesa papildinataja funkcija.

Dala ,,Leksiskais aspekts” raksturoti vardi, kas spangu valoda aizgtti gan no
latinu valodas, gan no daudzam indoeiropiesu valodam un — vél jo lielaka skaita — no
citam romanu valodam. Piem&ram, visiem lietvardiem, kas spanu valoda beidzas ar
izskanu -cion, -sion (comunicacion, reservacion, revolucion, decision), anglu un
francu valoda atbilst lietvardi ar izskanu -tion, -sion (communication (anglu, ftr.),
reservation (fr. réservation), revolution (fr. révolution), decision (fr. décision)). Tacu
sastopami arT t. s. viltusdraugi, kuru izruna ir Iidziga, bet leksiska nozime — atskiriga,
pieméram, large (anglu val. ‘liels’; spanu val. largo — ‘gar§’); alt (vacu val. ‘vecs,
sens’; spanu val. alfo — ‘augsts’, arT ‘gara auguma’).

The Spanish Language: Beginner’s Challenges

Key words: learning Spanish at a beginner’s level, pronunciation and spelling,
grammatical specificities, vocabulary.

Summary

Language skills are essential for exploring the culture, history and literary
heritage of other nations. The Spanish language is one of the most prevalent in the
world, spoken by more than 400 million people. According to Wikipedia (Spanish
language 2013) there might be around 20 million students learning it as a second or
third language worldwide. During the academic year of 2012/2013 there were ~340
students learning Spanish at different levels in the University of Latvia (BA courses:
modules A, B and C, MA courses: module A).

Studying any language entails grappling with its specificities. The aim of this
article is to clarify the challenges faced by students when learning Spanish at a
beginner’s level and by tutors teaching it at levels A1, Al+.

These challenges can be classified as follows: 1) pronunciation and spelling
(phonetics and orthography); 2) grammar; 3) vocabulary.

First chapter called “Pronunciation and Spelling” is devoted to challenges
linked to the differences in pronunciation between Spanish and Latvian while offering
some orthographic solutions. Considering the prevalent nature of the Spanish
language in terms of its area as well as the sheer number of its speaker’s variances in
pronunciation are also identified between different regions of Spain and the Americas.

Second chapter named “Grammar” (subdivided in 5 parts) elaborates on the
difficulties that students face when learning to utilise grammatical forms that are in
contrast with those of their mother tongues — be it Latvian, Russian, English, German
or French. For example: (a) the use of personal pronouns; (b) consequently the
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conjugation of verbs (general rules and exceptions); (c) the use of a plethora of
grammatical and lexical constructions; (d) the equivalents of the verb “to be” in
Spanish and other languages; (e) the use of personal pronouns in their role as direct
and indirect objects.

Third chapter “Vocabulary” outlines words adopted from Latin that are
utilised by other Indo-European languages, especially by languages of Roman descent
including Spanish. For instance, all words with case endings in Spanish such as -cidn,
-sion (comunicacion, reservacion, revolucion, decision) in English and French end
with -tion, -sion (communication, reservation (fr. réservation), revolution (fr.
révolution), decision (fr. décision)). However, one should beware of “false friends”
that exhibit a high degree of similarity in terms of pronunciation, but have an entirely
different meaning. For example, the word large means “big” in English, but in
Spanish largo — it is “long”; the word alt means “old, ancient” in German, but alto is
“tall” or “high” in Spanish.

Inese VEISBUKA

Fonétika franc¢u valodas ka sveSvalodas stundas

Atslegvardi: fonétika, fonologija, francu valoda ka sve$valoda, pamatnostadnes,
macibu priek§meta standarts, macibu programmas paraugs.

Kopsavilkums

Raksta meérkis ir noskaidrot fonétikai atv@leéto vietu fran¢u valodas ka
svesvalodas stundas. Sim noliikam vispirms sniegts ieskats taja, ka fongtika tikusi
macita dazados laikposmos lidz misdienam, analizéts dokuments Eiropas kopigas
pamatnostadnes valodu apguvei: macisands, macisana, vértésana, ka ar1 aplikota
fonétikas vieta francu valodas ka sveSvalodas stundas Latvijas konteksta, vadoties péc
macibu priekSmeta standarta Svesvaloda un macibu programmu paraugiem francu
valodas ka sveSvalodas apguvei. Tapat tiek aplukoti didaktiku u. c. petnieku viedokli
par problémam fonétikas maciSana francu valodas ka sveSvalodas stundas un vinu
izteiktie priekSlikumi.

Fonétika ir viens no tiem valodas apguves aspektiem, kam salidzinajuma ar
citiem Sobrid atvéléta pieticiga vieta sveSvalodas, tatad ari francu valodas ka
sveSvalodas, stundas, tomér fonétika ir butiska, lai uztvertu vai nodotu mutvardu
vestijumu; ta sekme arT gramatikas (ipasi morfologijas) apguvi un palidz izvairities no
ortografijas kludam. Fong&tika vesturiski macita, izmantojot dazadas metodes un
pieejas, bet Sobrid §is metodes un pieejas tiek kombinétas, vadoties péc skolénu
interesem un skolotaja vélmém. Fonologija ir viena no lingvistiskas kompetences
sastavdalam, fonologisko kompetenci akcenté gan Eiropas kopigdas pamatnostadnes
valodu apguvei, gan francu valodas programmu paraugi Latvija. Stavoklim pamazam
uzlabojoties, fonetikas maciSana francu valodas ka sveSvalodas stundas tomeér saistita
ar virkni problému — ar tadam ka skolotaju nepietickama sagatavotiba, nepilnigas
macibu gramatas un dazadi aizspriedumi. Tiek ieteikts apglit minimalo fonologisko
sistému, vispirms apgiistot mutvardu kodu, macoties artikulét fon€mas, kas neeksiste
skoléna dzimtaja valoda, un veicinot skoléna autonomiju, ka ari tiek uzsverta
starptautiska fonétiska alfabéta nozime. Klidu korekcija ir atkariga no valodas
prasmes limena.
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Phonetics in French as a foreign language classes

Key words: phonetics, phonology, French as a foreign language, framework, subject
standard, curriculum standard.

Summary

The article aim is to clarify the role of phonetics in French as a foreign
language classes, for this purpose an insight is provided into how phonetics was
taught at various periods of time to the present day, Common European Framework of
Reference for Languages has been analysed as well as its place in French as a foreign
language classes in the context of Latvia, following the subject standard Foreign
Language and sample curricula for learning French as a foreign language. Also views
of specialists in didactics and researchers on problems in teaching phonetics during
French as a foreign language classes are dealt with and some suggestions are made.

Phonetics is one of those language acquisition aspects, which compared to
others is allotted a modest place in foreign language classes at present, consequently
also in French as a foreign language; but it is essential to receive and transmit a verbal
message, likewise it facilitates acquisition of grammar and morphology and helps to
avoid mistakes in orthography. Historically, phonetics has been taught using a variety
of methods and approaches, but currently these methods and approaches are combined
according to the students’ interests and teacher’s expectations. Phonology is one of
the components of the linguistic competence, phonological competence is emphasised
both by Common European Framework of Reference for Languages and the French
language sample curricula in Latvia. Though the situation is gradually improving,
phonetics teaching during French as a foreign language classes still involves a number
of problems — insufficient teachers’ readiness, deficiencies in course-books and
different prejudices. It is recommended to learn the minimum phonological system,
by mastering the verbal code first, to teach to articulate phonemes that do not exist in
the learner’s native language and to promote learner’s autonomy, as well as the
importance of the International Phonetic Alphabet is emphasised. Error correction
depends on the language level.
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